U. S. Department of Education

Office of Vocational and Adult Education

CTE Community Conversation #2

Location:
2010 ACTE National Convention, National Occupational Competency Testing Institute (NOCTI) Pre-Conference Session, Las Vegas, NV

Date/Time:
Wednesday, December 1, 2010; 2:45 pm – 4:00 pm

Participants:
ACTE members, including CTE administrators, teachers, and accountability/assessment specialists
OVAE Hosts:
Brenda Dann-Messier, Assistant Secretary for Vocational and Adult Education; Sharon Lee Miller, Director of the Division of Academic and Technical Education (DATE)
Notetaker:
Libby Livings-Eassa, OVAE, DATE 

Steve Dewitt, Association for Career and Technical Education
* * * * *
Special Note:  Participant comments and notes of the session (as provided below) have been edited to promote consistency and readability.  Where necessary, wording has been added in parentheses to provide context and clarity for the reader.  Numbers in parentheses after a statement indicate where, and how many times, a comment was repeated.
* * * * *  

Broad Question #4:  How do you measure your student’s success, particularly as it relates to college and career readiness, and what information (data) do you need to better track and improve program outcomes?
Sub-question:  Which performance measures are most useful to your program management and development?

· Technical skill proficiency (2S1) has been helping students gain certifications and for measuring student performance, but not being used by the state (on the state’s report cards).
· It has been observed that 55-60% of states/schools have embraced industry-certified assessments. Within that, there are 15% or so that have qualifiers that are grades or something that really doesn’t meet the goal.  It appears that the (Perkins) law (and related Departmental guidance) has not had enough time to take effect.

Sub-question:  How do you currently measure student’s technical skill proficiency?  What challenges, if any, do you face in using technical skill assessments?

· State is not recognizing some of the assessments, such as work readiness (national), since it is not industry-specific.  However, industry does recognize it.

· Industry-recognized certifications and third party assessments are a good way to measure attainment, but seems to be a timing issue (they are taken after a student leaves the program and then reported back to the student and not the school). (2)
· Teachers generally do not believe the assessments will be used in the future.
· It is impossible to find info on dropouts (if they got a job). 
· People are not responding to surveys even though the school believes many are getting jobs. Industry helps but it is difficult to track.
· Our state just implemented testing identifiers, which is helping track students.

· Our issue sometimes comes up with related employment where one specific skill is tracked. The issue of specific skills training credentials (e.g. Java script) means student is more employable but it is not the only thing they will need for employment.

· It is often difficult to work with industry to identify preferred technical skills attainment.  For example, the NOCTI basic accounting test does not seem to match the curriculum at the postsecondary level.
· States are slowly improving their ability to use technical skill proficiency.  An MPR study was just conducted that showed if the student did above the norm on NOCTI test, they had a greater chance of being employed.

· Anything that can be done to regulate/standardize the data chain related to following students through the system would help. Often a student –teacher relationship is the only way to get data.
Sub-question:  Do any of your programs measure student’s employability skills (21st Century skills, SCANS skills)?  If so, what types of assessments do you use and how do you use the results?

· Our state has specialized workplace registry skills that our tests are based on and we use those to measure students skills at the end of course for those classes that do not have industry assessments in place.  Although the tests are open to all students, data is used only in career and technical education classes and is counted at “end of course.”

· Our state uses “Critical Core Manufacturing Skills” that kills subjectively.  Industry is very interested in coming to help train on the modules.  (We believe it is) valuable for student in order to get certificate that helps with employability. Employers know what it is and it does make a difference.

· Our state uses a National Work Readiness Certificate.

· CTSO use competitive events aligned with the Secretary’s Commission on Achieving Necessary Skills (SCANS) and associated rubrics.
· Many states do not use employability measures because they are trying to meet AYP and employability skills are not included in the AYP assessments.  (4)
· NOCTI has workplace assessment (21st Skills for Workplace Success).  Schools use for students participating in some sort of workplace involvement (e.g., first job). 
Sub-question:  How would you characterize the process of negotiating performance levels with your state?  Do you feel you have adequate input into that process?

· The process is not always transparent.  I had opportunity to provide input but the state leader was not clear and test scores dropped from previous year. Input was provided but not taken. I didn’t believe the goal was realistic. (2)
Sub-question:  What are your thoughts about the non-traditional participation and completion measures?  Are they useful to your program management and development?

· These measures are not useful because you can’t force students to go into those fields.  I do not see any relevance.
· I understand the argument of exposure.  These measures have made us more aware of the issue and as a result we have made huge strides.  (2)

· Other supports such as Women Venture have also helped.  We also had capital funding to remodel our basement floor, which was used attract both genders.
· We should be required to expose students to nontraditional fields, but not be held accountable to what their decision is.  Schools should be required to document and show how they have exposed students.
· We scored low on this measure, but it forced us to look at the issue and look at what was happening elementary and middle school.  As a result, we partnered with the community college to do some awareness. The non-trad measures were a nudge to do this.

Other Comments:

· Many students are thrown into career and technical education to help them get to graduation but this is reflecting poorly on career and technical education.
· It is known that students with disabilities gravitate to career and technical education for the hands-on learning opportunities.  However, we worry about how this will affect our accountability scores (particularly on the academic measures).

· The academic (home) school is providing the academic instruction/assessment and the (technical) center is not providing this at all.

· All high schools (in my state) are comprehensive and every student is saying they are going on to university/college, but this is not necessarily accurate reporting. 
· Data is skewed because the students we teach are students who have already succeeded academically.

· Very few work students work in the field they were trained for, which is an issue.
Closing Information:
· Participants are welcome to provide additional thoughts and comments:

· Via the Department’s CTE Community Conversations Blog at: http://www.ed.gov/blog/2010/11/improving-career-and-technical-education/.
· Via e-mail to CTEconversations@ed.gov.

· Participants are encouraged track the progress of OVAE’s CTE Community Conversations on the blog provided above.
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